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FOREWORD

Thistis the third Of, three'reports-about,the perceptions of Davis stu-

dents based 'on information obtained from the 1194 Davis,Student Survey. lib-,

-dergraduate Student Perceptions and Graduate /Professional udent perceptions

provided a general-overview.of student life at Davis. This report focuses

more directly on student perceptions relating to the academic side of campus

life.

wish to acknOwl'edge the valuable assistance, provided by Norman Lynn

Bailiff and Robert Nixon Galnes. As.grachlate students and staff members

in'thi; office, they were chiefly responsible for the collection and'statis-

tical analysis of data necessary to the preparation4-of these.reporiS.
N(

O

I..

ti

John M. gjnkworth
Coordinator'
Student Affairs Research & Evaluation
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INTRODUCTION

40'

l 4 -.,, , s,
Providing an academic environment conducive to learning is a major func-

Viol) 0!" University. -The general campus environment provides Mahy_extra-

4 .
-

curricular activities which compete for a student's attention and time, but

the area of greatest student concern, if not interest, is the area of academics.

To ensure that studenti receive adequate academia training, the under-

graduate and graduate curriculums- detail the general.University requirements,

well 'as the specialized major requirements, which a student must fulfill

in order to obtain a degree. In the process of fulfilling these require-
_

ments, students engage in the day-to-day activities which.together,constitute

the academic environment: attending classes, preparing assignments, studying

course material, taking exams, and receiving gradei. Although prOcedures may

vary from class to class, and from year to year, students develop generkit-

titudes.and perceptions about the academic environment inlvhich they must

work and", ultimately, succeed.

In its firit j/ear of operatioh,the Department of Student Affairs Re-

search 4nd Evaluation developed a questionnaire, the 1973 Davis Student Sur.::

ey, which was designed to collect, among other",thi4i, information abOut,
.

student perceptions of,,the academic environment at UCD. This report summar-

izes that ihformation, and discusses it in five sections: 1) class activity,

2) student - faculty relate ns, 3) academic Oeparation, 4) learning support

services°, and 5) grades an

.

rading procedures.

1
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wt4ETHODOLOGY
_

A team Of student interns developed the 1973 Davis Student Survey during

the 1972-73 academic year. EnIployed by the Office for Student Affairs Re:
)

search and Evaluation, they worked closely with a consultant from Educational.

Testing Service, Richard E. Peterson, in devising and administering the in

'strument. The4Survey consisted of four distinct forms, each eight pages in \\

length and comparable in appearance and format. All the questions were mul-

tiple

1

choice, with spaces provided for additional wrjten comments. With the

exception'df the cover sheet, the demographic questions (p. 2,of e4ch fonm)-
go

_
and the questions on peer'advising and counseling programs (01). 6 and 7), each

form contained unique

In order to obtain a maximum amount or data at a minimum oaf inconvenience

,' to the students being sam6.1eCra matrix sampling procedure for distributing

the Survey was employed. In the third week of May, each.form was mailed,to a .f4

different-computer-selected,randolm sampling of 1:00 students from the total

. .,

student population. For the purposes of the Survey, the.population was defined

.
as every student who had registered for the spring quert r, rior to the

,

first f, .

,-1:

day'of instruction. This sampling included individuals en lled in the,three- ,

undergraduate colleges, the graduate and professional schools, and the, DiviSion I,

. i

of Extended Learning. One%week.after the surveys were sent out, the students

in the sample were sent postcards reiinding them to return the completed gues-comp

tionnaire.

A total of 1;875 questionnaires were returned out of 'the 4,000 origin

sent out. The return rate for the entil'e.Survey was 47 percent, with the re-

turn rate for individual forms ranging fi-om a Tow of'44 'percent to a high of
o
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49 percent. -This low rat of return, while net affecting the valirlityof the,
A

:.

..

: -obtainerreiiilts,doeso_not able one to conclusivelyagply these results to
_

- . . ,

the total-Student populatiOn.

, 0

LASS AdiviTy.

classwhether lecture,. discussion section, or laboratory= -`is one of

the most important'elemerits in a students's academic life. Under the best cir-

cumstances, class activity may enhance the learning process, prdmote intellec-

tual growth, and offer an arena for the exchange of ideas and information.

Under less than optimum condAions,.class activity may prove to be a boring

and frustrating experience for students.-t.
,

Several Sdrvey questions wer9 designed to obtain student views of class

activity. Students were questioned about personal satisfaction derived from

. classes gener course content, and the opportunity for application. of class-
,

room le ning t. practical situations. In addition to this, students were

asked about their satisfaction with class, size, freedom in selection of class:-

_
es and opportunities'for independent study.

Students were asked to indicate what fraction of their classes they found

to.be enjoyable, stimulating and demanding. Fifty-six percent of the respon-

dents found at least one-half-of their classes to be enjoyable, and an ide t-

ical.percentage reported that at least one-half Of their classes were

fctually stimulaffng. Seventy-two percent of all resdondents noted that at

least one-half of_their classes were intellectually demanding. These ratings \

. are not mutually exclusive; quite probably many Students rated a,course as

"intelleCtually demanding," which they also considered to be enjoyable and in-
,.

teTlectually stimulating.

3 .

.

/I
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When questioned about the content of their classev,'76 percent of the
_

:
undergraduates expressed satisfaCtion with the material presented in the class-

__

. s .

rdom.' Although generally satisfied, some students in particular fields showed

more satisfaction than others. Over eighty percent of all, students majOHng

in the Biological'Sciences '(see Appendix I for list of majors), Physical Sci,

encei and Math, and Letters were satisfied with the content of their classes.r L

Among graduate students, 76 percelt reported satisfaction, lwith the genera

content of their classes.
4

Students were less pleased, however, with the 'opportunities for the prac7

tical application of what they iearned in the classroom. Sixty percent of all

undergraduates reported dissatisfaction with this aspect of their classroom

eiperience,although.over 50 petpent the studentein Applied Economics and

Behavioral Sciences, Letters, and P ysical Sciences and Math in 'aicated satis-

faction with the opportunity to apply what they had learned in.class. Two .

thirds of the graduate and = essional students reported that they were very

satisfied with their opportunitiespportunities to apply what they learned in class.

Another problem area oted by resp ndents to the Survey was that of class

size. Undergraduates were pa ticularly isappointed withhe size of their

classes, with 58 percent of the tal population reporting varying degrees Of

,dissatisfaction. Among'the various ajorg surveyed, stUdentsin the Ocilogi-
,.

cal Sciences were the least pleased, wiith only 35percent reporting satisfac-

tion. The average size of an andergraduate Kological Sciences class in 1973

was 39 students. Engineering majors were the only group in whiCh amajority

of- students (64%) indicated satisfaction with class sfte. The averagsize of

n undergradUate%Engineering class was 26 students.

f 1
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Students were quite'satisfied wit 'two other areas of their class exper-
.

...-

ience. Eighty-ohe percent of all undewaduates.reported satisfaction witht ,_
-

the amount offreedom allowed students ,n choosing their classes. Graduate
.... Ji e.,-1... ., ,

and professional_ studehts were the most satisfied group, With '86 percent of4 .

them indicating satisfaction. When questioned aboyt the opportunities for

«independent study, a majOilty of the,undergraduatel repoded satisfaction.
.

.1

These responses indicate that as a student progresses frowfreshman to senior,
0

the degree of satisfaction with the 0Aportunity for independent study increases

(rosh - -54 %, soph.--58%, jr.--60%, s4/778%), :One reason for this may be that

opportunities for independent study become More available as students complete

their general education requirements And become more interested-in an in-depth

understanding of a,particular area. Graduate and professional students

ed a high degree of satisfaction witti,tOese opportunities.

STUDENT-FACKTY,RELATIONS
. .

Students' views of their class activity, as well as many other areas of '

,e7

the academic enviroment, may be greailYjnfluenced by the experiepces which

theY.have had with instructors. The impOrtance of the instructor in the class

is eYident:-4 ,he or she may generate enthusiasm for the subject, encourage
.

.ori=ginal think-ing,,Ad Welpstudents toiealize tha

_enjoyable experience. Through the'Studen.it Viewpoint

t learning is, indeed, an

:t-

;,dents discover which specific instructors are worth rearranging schedules for,
..,

. ,t. s . , . , -4 .,;.

Ilindmhich are to be avoided. In several Survey_OestiOns we attempted to dis-
,

and by word of mouth, stu-

fc-

4

cover, very generally,'tbe degree of ,student satisfaction with instructors at

Students were asked to indicate they, ,satisfactir with faculty contact

it

5

4.0
1
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and with the quality of classes taught by teaching assistants.. In addition,

the were asked if their instructor/ showed more interest 'in research projects

than eaching.

Overall, student responses to questions on student-faculty relations were

quite favorable. Over two - thirds of all. the respondents

tion with their faculty contacts. Graduate students in

high satisfaction (83 percent). In a related Oestion,

registered4shtisfec-
. ,

particular exprlssed

studentswere asKed

note wheth "getting to know the instructor personally" was a serious prob-
.

lem. Les than one-half of the undergraduates and less than ne-fourth of

the graduate_students ranked this as a serious problem.

Respondents were asked to Indicate whether they thought "the quality of

classes taught by teaching assistants" was a problem. Thirty-one percent of

the,undergraduate respondents mentioned the quality of T.A.'s classes as a

serious problem. A much smaller percentage of graduate students (8%) listed
4.

this as'a serious prolilem, poisibly because graduate students-are not usually.

taught by teaching assistants but are hired in this cap 'tity to instruct

undergraduttes

Finally, students Were asked if instructors being more\intfrested in

research than in teaching was seen to be A problem.. Qver.70pq0ent of the. (--

respondents did not find this 'to be a serious problem.

ACADEMIC

Studentt with a full course load

week .in the classroom. A 'Considerabl

PREPARATION

usually-spend from 12 to 24,11burf per.

preparing course assignments 'd in study-,
"

questions were designed to gWer infor-

":"

mation about students' Acad4ic preparation, including satisfactipnyith the
.

availability Orgood places to- study and the amount of time StUdeqii'speni

studying outside of theclAsroom.
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4 gtsent
lau to any-student1,s academic preparation is convenient and

.

agreeable place to itudy,and prepare out-of-cTass assignments. Respondenti

were as MO to indicate their satisfaction with the availability of good places

.

to study on campj1s. Over two-thirds of :the undergraduates andover three=

'fourths of the graduated students noted theif' 'satisfaction With rthe study
.

, 4)

facilitiei. 'This degree of, satisfaction may be related-to ,the generil.campus
A e , , 0 ....

atmosphere:which was rated highly by both undergraduate anti graduate Students

' '-
has their reason for choosing, to attend the Davis campus.

,

The amount of time that students devote to out-of-class study maybe' 4.-
-_. .

. .

, -, . .

termined by a number of factors, including. course load,-major, and degree ex-.

'

,

pestations. Respondents were Asked to indicate the number of hours they spent,

.0er week, studyirkg outside of the. classroom. Of the undergraduate respOndentS,

-30 percent noted that they spent ten hours or less studying-per week, 34 per-.

scent spentll-Phours per week, and,36 percent siltmOre than 20 hours per

week engaged in this activity. Twenty-two percent Of the graduate students

studied less than_10 hours per week, 31 percent studied 11-20 hours per week,
. .

and almost half (46%) studied over 20 hours per week. The fact that a higher

percentage of graduate students devote more than 2Q hours

is predictable; since the'grad+etprogram is designed to
,

than the undergraduate one. .

4

per week to studying

be more rigorous

. yr

Student's' weekly study time varies considerably from one major area to

another. For example, half'-of the studentS'enrolltd in the Agricultural Sci-

'ences and in the Biological Sciences report that. they spend more than 20 hours,

per week studying; similarly, ,close

iCal Siences and Math.note that the,

half (42%) of those enrolled in the,Phys-

study more than 20 hours per week. Ori

.
s.
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the othet; ,hand, only 24. Percent of those enrolled in l.ette'rS. and 27 percent

of those inResource Sciences report that ,they 'devote nate than 20 hours per

week to 'this activity.

Another variation in khe time spent' studying' per week occurs when degt*
ft,

expectations a're considered. Mord than .half Of the students who expect to

obtain, a' doctorate ,i a _health field spent

'Alm* hilf of those students who

in an.acad6nic field (49%), a masterq degree in'

an 20 hours per week study7

g to obtain a 'doctorate

law degree. (42%)", 'reporteethat they spent more t

a hgelth field' (47)-,, or a.

hen 20 hours per week_ study-

ing. In coniparison, one-.4hirt or less of thole studentsplanning to obtain)
, .- . . . _

a` bache'lor's degree (33%),' master's degree in an,academic fieldq30%), or a

tdaching, credential (21%) noted...that they spent more than 20 hourk per week

. . , Ai.., ,-- - ...

'.4., , )-

1.tudYing.,',-- -. -=--7 04,
.

.. #
It is often 'thought that the amount of t,ime which'individials spend:

.studyinfaffects theiy..d.,R.A... Survey findings reveal little varatinn.in the
. '

,` c i
Studystime.teported by students with G.PiA.ts in the upper 25 percent of 'their

. ..
- -1 Y . \ . a ,,

g: class:and by those With:',G.P.A. is i the middle 46 percent or lower 29 percent ( ".

, ,
.

Nt
-1_,

Of their' cilass. Thy absence of signifieant
.

variation may indicate that the
. ,

amount of time spent 'studying is far les , criticl than tke method of studying.
...

-..
,

:' ..,,7 . 44 ." t.'

-LEARNING SU PORT SERVIiS
+t .

.The Ilni.versityoffers a variety of, learning Supbort programs; includihi

v.

academicdvisingc; cdreer\counsel iv.; and learning- assistance services. In

several utv questions we attempted te. discover.the areas in which students
..

'needed s nce, the, arssibi I it,' q that assiitantcee and tie degree of
.

student satisfaction' ettle 'asGs.iit cq, offered:
.

,

?.. . , ,
..... ... I.

.

. ,."E

.14
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Student respondentswerefirst asked if they needed 'help ,in clarifying

,;'their educational goals.' Lets than ialf of the seniors and graduate students
. ,

. ,

.. .
, 0

,

surveyed reportedpad.*9 such help, but 50 percent of,the juniori, 63 per-

cent

,
...

4 4
t

of the sophomores, and 66 percent of the'freshmen noted that such help
i

#
.

,

was needed. Students, were further asked td indicate whether they
.

needed help
,

..,

.
.

, ,

in seledting a major. .Less thanLh 20,perCent- of the seniors and graduates stu-
,, :.

ents needed such help; while 411percent of the juniors, 52 percent of the
/

sophomores, and 41 percent of the-freshmen reported that'such assistance was

"needed. When asked if they needed helqin planning a major program, a major:
.

-----,-----, N -;,

_ ity of seniors and graduate students neSilonded/that they didnot, but more

. ,

Ethan half of the juniors (8.8%), sophomores (86%), anci freshmen (58%) expressed

. the need for help in this area. A medority of the respondents enrolled in
.:. , .

.
.

Agricultural ScienceS, Applied Ec Behavioraland behavoral SCiences, Engineering, '
/ '

Food and Consum er Sciences, and'PhysiCal Pik and
,

Math indicated a need
A

Aor.!Aeli) in $lanning their major 'Programs. Responses to these questions in

, .

p,idicate-that absignificant number of'students feel the need for heln the
.4, l'''

_area of advising and, counseling, esucially those students in the early stages

of their undergraduate education:. .: /
-

, 2---, , , . 1
1 Students were asked to rate the accessibility otassistance in clarifying-

.
.

,
, ,

their educational goals, selecting a major, ind'planning a major program. In
.,.._.1.. -.--

all of these cases, a majority of:the itudentS.reported that assistanCe was

readily accessible. When asked about their satisfaction' with- advising'

their major department, however, student responses were not as uniformly.fav-

orable. A majority of the students enrolled in Physical Science's and Math
. . .

.
-(85%)%69ricultural.Sciences (81%)-, and Engineering (68%) were especially

,..
... ,,

, xi.,.,,
. , .

,

9
,

14
r
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satisfie with the adVising in their major department. Among those exp:reOing

dissatisfaction in,this regard, a majority were students enrolled in the (
;

Social and Behavioral Sciences (57%) and in the Biological Scienes (53%).

Another question asked students about the accessibility of assistance
I ;ft

in making career.decisions. Sixty percent of the undergraduates and 82 per-
,

tent of the griduate students did not find this to be-a problem. When asked

about. their satisfaction with career counseling th their.field, a maj ity of

the'students in Food and Consumer Sciences (78%), Wicultural Sciences (75 %),

..
Engineering (66%),,Applied Ecdnomic and Behavioral Sciencei.(58%), and Physi-

cal Sciences and Math (53%) expressed varying

the other hand, a majority.of the .students in

degrees of satisfaction: On
f

Fine Arts (77%), Social and

Behavioral Sciences. (53i), and Biological Sciences (.51 %) registered their dis-
.

satisfattion with career counseling in their major field.

In general, student respondents seem to thijyk that'adOsing and counsel;

ing assistance is readily accessi
G.

some notable exceptions, prove
4

their students.
rt

ble and that most major departments, despite'

satisfactory4dvisingand counseling for

,

When asked about their'need for'ieirditig assistance services designed to
- , . gr

A , .

, provide tutoring for those having dif,'Culty with specific fields of study,

. c :,/ ,

78 percent of the undergraduate respond ntsnd 93 peteent of the graduate
i -,-

student (respondents indicated that they did not require any special assistance.
,

The, availability of tutoring assistance was viewed as .adequate, with 55 per-

cent of the undergraduates and 82 p&cent of the,graduate students indicating
_ .,,

their satisfaction. .Some studentshowever, were lesS than satisfied with

. «5

10\

.
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. L,so ' ,

;, ..- S.,: __ .

,

-the availability of tutorial help/For example, more than kne -half' of the
,

,. . ,..,

students majoring in Agricultural gciences, Food and Consumer Sciences, and
,-

Soci41 and Behavioral, registered their dissatisfaction with the avail-
.-

,. ,

. f_abillti of Such'assistanCe: .
,

. ____

. In addition tosspedfic tutorial assistance programs, there are other
, ...1 ...,

.Programs designed to .help students in adadernic difficulty. Where asked about

the likelihood
.

of Consulting a specialistsfor'the improvement of reading,

. writing, or study skilli, a majority of the_ respondents stated' that they would
,

,..,

probably .lot make use of this service.: However, when asked if they would ein--!

ploy'audio-visual seifiihelp materials to overcome specific academic problems,

, a majority said theY:would. These findings seem_to indicata'that Davis stu.-
. <

dents prefer helping themselves when experiencing academic "difficulty, rather

than requeiting assistant* from others.
b

.0 r
GRADES AND GRADING PROCEDURES

The time and effort which students devote to class aafvity and academic

preparation should ultimately.result in some degree of leerning. Grades com-

posea lets important by- product of this process, although judging from the

amount of time spent discussing, re-discussing, and just simply
4)

cussing them,
. #

one mightAegin to believe that grades ere of paramount importance., The

J,: , ,.,

reason.for this seemingly infinite preop pition is fir from abstruse. While'

,

t Oople,genbral1y agree on the value and importance of learning, it is nearly

impossible for them to reach a similar consensr about grades. Not only are

-the advantages and disadvantages of various-4rading systems and procedure .

..
,.f'. s .

. _ .

-

open to discussion, but the common assumptions about.the meaning of grades and

1

1'

16
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4,

:1

their usefulness in indicating hdw,much a student has learriedmayalso pro-

__' ..

pro-

voke heated debate'. , k .
.

SpOeral Survey questionsvere included'for the purpose of clarifying
.47 , ,.

t' ,
46 -. .

.
this ISM of grades anfflgrading procedures. Students were asked to respond

to.questionst04144 with the'meining Of grades, the functionof grades in
... 4 v 1

the learning process, and various types'of'grading systems, in addition to

questions about, the concomitant problems v.L.coropetition and cheating:
. `

-'

- Only33 percpnt of the respon enti ag -ed,with the-statement "grides
',

.

,serve as a 'feedback' tome, tel 'ng ne if have (earned the Material".

Among the different majors there wp.sOme variation, however, with half of
,."

the students in Agricultural Science (54%)', Engineering (50%), and Food and

cnswer Science (50%) agreeing.that grades,do serve this function :, In a

related question students were asked if the grading sytteei ()Avis reflects

,the itudent's,actual knowledgeedge and understanding the subjects studied.
_

venty-eight percent of "respondents agreed that this. was not the case.

Eighty -four percent of the respondents agreed that grades restricted

j study to material likely6to be on the test. When asked If tests were orimar-

ily factual in content, a majority of the respondents (78%) agreed. These

responses' seem to indicate that a majority of-the:situdent respondents feel

that grades are based on factual kr-i;ledge,' despite 'contrary assurances ti;lat

.grades measure more than &student's ability to memorize facts
8

Students were asked to respond to the-statement-tudents would learn

jest as much if nOgradeirwere given." A majority of the retpondents (56%)

. disagreed with"tils.statemeitt, Some variation in response occurs Within

''majorst.however,.with over half of the students enrolled in FineArttl(62%)1,

Letters (56%), and Resource Science (55%) agreeing With the,statement. Unlike
t t

.

4.

..
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I
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Students who, plan to obtain k bachelor's, master's, doctorate; or law degree,

the majority of respondents (56%) who plan to obtain a teaching credential

eel tkat students would learn as much if no grades4re giVen.. Among stu-

is with IstarqousG.P.Av4s, Smajority of'those with G.P1A.'s-:in the lowest 29
-. ,

perc nt of their class agreed with the statement', while those inttie middle

6

: 46 rcent and upper 26 percent disagreed,
.

'In general, a slightinajority
I.

... , ,
,i,

of th respondents feel that they learn more'when gradei aregivenvalthougb

they do not think gr

*. standing of he subk

'Stu& s were a1

ing -systems. The ,pos

es=neasure student learning or knowledge aril under-
.f.

S. studied.

t 2,

uestioned about their preferences,for specific gr'ad-

Surve responses were ABCDF, Pats/Fail, Wren

Evaluation by Instruclor, No Grades Whatsod4, and Other. Responses were

f the'respondents preferring ABCDF grading,quite varied, with 28 per

27 percent-preferring Pass /Fail, 23 percent preferring some other system,

and 3rpercent preferiing No Grades Whatsoevei'l There was little consensus

found in airy group but a majorjty of the students enrolled in Physical'.' s
N

Science§_andMa_ (80%); En9ineering (65%), and Agricultural Sciences (56%)

Preferrd the ABCD system of gradinge

Two issues closely related to grades are competition and cheating. As-

cording to a majority (60%) of the, undergraduate respondents to the Davis

.

Student Survey, academic competition is the most serious problem on the,

-Davis campus, although it iS seen with varyinf-degrees.of severity. For

example, a greate(percentage of students enrolled in the Biological Sciences

(68%) and in Physical Sciences and Math (64%), as compared with students in

other disciplines, feel that competition is a erious problem. Undergrtaduate

o .
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0.

Women viewed competition as a more serious problem than their Mate counter,

: parts did; likewise, juniors perceived the pc'oblem as serious more often than

did students with other class standings. As might be,expected, a matity

of 'students.with G.P.A.'s in.the top 25 percent of their class found c9mpeti-
.-

...-

tion to be either a minor problem or no problem at all.

...

. Theincreased concern with academic competition has beeii.accOMpanied by

_ an increased concern with'cheating on campus. When asked about the relaiion-
''. . ... .

.
,

'ship between grades and cheating, 91 percent of the respondents agreed that

emphasis on grades is'a major factor in encouraging cheating.

In0.general, students seem to have ambivalitit feeNgs about grades.

While a majority of the respondents do not think'that grades accurately mea-

sure learning or actual knowledge and understanding of the subjects studied,

do agree that they would not learn As Much if qa grades were given.
.

they Agree that competition is a serious problem, that grades restrict

,study to material likely to be on a test, and that emphasis on graded encour-

ages cheating, a majority of the respondents prefer some form of grading to

no grades at all. Far from elucidating the issue2o 'varied nature of the

information gained from student responses seems to assure that discussion

v-about grades and grading procedures will continue.;

.1
CONCLUSION

A detailed summary pf studeAt opiniods about the academic environment

!:

at UCD would be not only lehgthy, but prob'ably of little value. .It might be
e-.

helpful, however, to,point out those areas of the academic environment which . _

a large percentage of students found to bd especially satisfactory and t-6".Os- ,

versely,. those areas'Which evoked' a high degree of dissatisfaction.
.
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Students seem satisfied with most aspects of their class experience,

incluOing class activity and relationships With instructok: GeneraLcourse

content, contact with faculty members, quality of classes,tatight by T.A.'s,

a.

freedom in choosing classes, and opportunities for independent study were
. V

areas of satisfaction for most respondents. Two areas of general djstatis- -
-

faction were class size, and the opportunity for 4actical application of

classroom learning.

Students registered their satisfaction with.-the campus study facilities

and with the accespibility of learning support, services on campus. Student

satisfaction.with the quality of assistance %/pried, however, depending on --the

major department which offered theassistance. ,

The area of greatest ambiguity was the area lof grades and grading pro=

cedures. Clearly, the respondents viewed competition as the' most serious

campus problem. Student feeling on qther grade - related issues was not quite
,

as clear. Generally, one can say that a large majority of respondents seemed
..

to prefer some kind of grading system, although judging fromitneir responses"

to other questions about grades,)it is diff''ult to discove hy.

-. A

It appears, then, that despite some,varia4ill y in response students

are generally satisfied with most aspeas e academic enviro
.40

at UCD."
.

.

, ,,.,

Lest we become overly, optimistic, it should be noted thatit is often diffi-
.

\ , ,. . .

culti&A,students to evaluate the quality of their academic experience while

they are still in the midst of experiencingit. It would be useful to obtain

information from students who have already graduated t6Iliscoverwhether.

their perceptions of the academic environment at UCD correspond to those of

the students currently enrollei.

5/6/75 tA

ER



Agricultural Sciences

APPENDIX I"

List of Majors by General Area

Agriculturalr-Chemistry
.

Agricultural SPience & Management-
Animal Science'
Entomology
.Horticulture

' International Ag. DeveloPMent
. Plant PitholoRY

Plant Phyilology

-Plant-Science. ._

ther Agricultural Sciences
Agrarian Studies, Agric. Genetics,

`---/Agronomy,
%*4ection; Irrigation, Veg. Crops

*Applied Econ. and,Behavioral Sciences

Agricultural Economics
Agricultural - Econ. & Business'Mgt.

..Applied'Behavioral Sciences
Child Development
Design ,

.

Development, Resource, & Consumdr
Economics`

Biological Sciences

Bacteriology
Biochemistry--
Biological Sciences
Biophysics
Botany;".

Genetics
Microbiology.
Physiology
Zoology.

CliniCalSdeuces

Comparative Pathology
Other CliniCal,SPiencesf Anatomy,
Comparative Pharmacology and Taxi-
cology,'Endocrinology

Education ' r

Agricultural Education
Education & Teaching-Credent-41 Program
Physical Education

,

a
Engineerin4

Aerospace Engineering
°Agriculture Enginee
Chemical Engineering
Civil Engineering
Electrical Engineering-
Engineering (specialization not

. specified)
-Mechanical- Engineering

Fine Arts -15-

Art, Art History, and. Art_Studio
Dramatic Art
Musia

s

Food and Consumer Sciences

Consumer fOod Science
Dietetics
Permentation Science
Food Sciente
Home'Science
Nutrition
NqtritionScience
,Textilet

r Other Food & Consumer Sciences:
Community Nutrition, Food Biochem.,
food Service Mgt., Consumer Sci.

Letters

En-glith

Erench
German
Linguistici
Philosophy
Rhetoric

, Spanish
Other Lettirs: American History &

Litdratdre, Classics, Greek, Ita-
lian, Latin, Liberal Arts, Oriental
Languages, Russian, Russian Liter-.

ature%and History

2
4,

- 4

Law

Law -



APPENDIX T (cont.)

'Family Health Practitioning
Medicine

Physical Sciences.and Mathematics

Chemistry
Geology
Mathematics
Physics
Physical Sciences

Resource Sciences
-

Atmospheric Sdience
Ecology
Environmental Planning &
Renewable Natural Resources 1 .

Soil and Water Science ,

Soil Science
& Fisheries' Biology:

Sciences: Park and
Recreation AdministrationiRange
Mgt., Range Science

Social andAehavioral Sciences

Anthropology
.

American Studies*
Economics
Geography
History
International Relations
Political Science .

Psychology
Sociology
Other Soorial & Behavioral Sciences:

Afro-American Studies, East Asian
Studies, Religious Studies

Veterinary Medicine

Veterinary Medicine

Pre-Professional Programs

Pre-Law .

P

P eterinary Medicine 0

Miscellaneous Categories

Exploratory (College of Agrictii-
tural & Environmental Sciences)

Undeclared (College of Letters and
Science)

Uncertain

4
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